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Through Spanish Eyes:  Life at Kuaua Pueblo 

 
 

Setting the Stage 
 Introduce the strategy of categorizing  information about a 

society by posting and defining the headings of Social/Cultural, 

Political, or Economic.  (See Student Handout) 

 Give examples of what those categories might look like now vs 

how they might have looked long ago  – i.e. , money is the basis of 

our economic structure, but if we were looking at a sixteenth 

century pueblo, the economic structure would be built on the 

acquisition of food and goods, and trade with other groups.   

 

Introduction  to New Material 
 Pass out Document A to each of six groups, and read it aloud.  If 

possible, project onto board for the class to examine together.   

 Discuss what in Document A might be considered as 

Social/Cultural, Economic, or Political.  Assure students that 

sometimes information might fall in more than one group.  Each 

student should record quotes from Document A into the 

appropriate categories on their graphic organizer.  Compare 

answers and discuss.  

 Give each group will  a complete packet of documents 

(Documents A-G) to complete the student handout, a graphic 

organizer. Students will work together to analyze descriptions of  

Kuaua Pueblo from excerpts of a primary source document.    If it 

might be beneficial, read the documents out loud as a class.  

More independent readers can analyze the documents by 

working in groups, either together or dividing the task between 

them and sharing their results.   

 Discuss the fact that the documents were written by the Spanish 

conquistadors, and consider the idea of possible bias.  Instruct 

students to look for information about geography, food, homes, 

families, religion, and government, using direct quotes from the 

primary source documents as they create  their lists. 

  While groups are working, softly play Native American flute 

music.   

 

Group Practice 
 Groups will present information from one of the documents to the 

class,  classifying and adding facts to each of the categories 

listed.  Students should use presentations to add to their own 

graphic organizers.  

 

Materials 
 Copies of primary source documents 

for each group, copied and cut apart 

(Documents A-H, included).  

Consider laminating for future use. 

 Colored pencils 

 White paper 

 Outline drawing of Kuaua to trace if 

needed  – one for each student 

 Recorded Native American flute 

music 

 

Common Core Standards for 
Literacy in History/Social Studies 
6-12:  
         Key Ideas and Details: 

 CCSS.ELA-LITERACY.RH.6-
8.1:  Cite specific textual 

evidence to support analysis of 
primary and secondary sources. 

 CCSS.ELA-LITERACY.RH.6-

8.2 :  Determine the central 
ideas or information of a 

primary or secondary source; 

provide an accurate summary 
of the source distinct from 

prior knowledge or opinions. 

 

Integration of Knowledge 

and  Ideas: 
 CCSS.ELA-LITERACY.RH.6-

8.8:  Distinguish among fact, 

opinion, and reasoned 

judgment in a text. 

 CCSS.ELA-LITERACY.RH.6-

8.9:  Analyze the relationship 

between a primary and 

secondary source on the same 

topic 

 

New Mexico Grade 7 Benchmark 
I-D Skills-Performance Standards 

 Analyze and evaluate 

information by developing and 
applying criteria for selecting 

appropriate information and 

use it to answer critical 
questions 

 Demonstrate the ability to 

examine history from the 
perspectives of the participants  

 

 

Vocabulary: 
Economic Social  

 Cultural  Political 

Primary source Secondary source 

Bias   Pueblo  

Adobe  Kiva  

Pottery  Sedentary 

Mano  Metate 

 

 

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
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Independent Practice  
 Each student will read the secondary source article (Document H) to add more information to 

their graphic organizer.  

 Ask students if a secondary source article could contain bias.  Discuss current events as a 

scaffolding exercise.   

  Whole class should volunteer additional information they find through the secondary source.   

 Discuss reasons for using both secondary sources and primary sources to investigate a 

topic.   

 

Assessment 
Option One - Write an Objective Summary 

Using completed graphic organizers, students will write an objective summary about life at the 

pueblo of Kuaua before the arrival of the Spanish.  Each student will use facts from his/her graphic 

organizer to support the thesis that he or she has developed,  quoting and citing information from 

the documents about economic, political, and social/cultural life.  

 

Option Two – Create a Word Poem  

Students will use their graphic organizer  to create a word poem using this information.   

a. On white paper, students will lightly create (or trace)  a drawing of  Kuaua as it was thought to 

look before the Spanish arrived.  Students can use the illustrations in the documents to get 

ideas. 

b. Over their pencil lines, they will use colored pencil to carefully print words and phrases which 

describe what they draw – for example, lines that show the kiva will be made up of quotes from 

the sections in the documents about the estufas.  Teacher should model a section of this as an 

exemplar. 

c. When completed, each student will have a  picture of the pueblo made up of words, using 

colored pencils.  It should include the outlying land, mountains, fields, gardens, and the river as 

well.  

d. Post student drawings and objective summaries,  and allow classes to walk around to view 

others’ work.  

e. Class discussion about what they have learned about pueblo life before the arrival of the 

Spanish. 

 

Option Three:  Point of View Reflection 

Make sure students realize that the first set of documents they examined (Documents A-G) were 

written by a Spaniard.  How might perspective influence what was written by the Spanish?  What 

misunderstandings might occur?  What could be possible consequences of not understanding 

another’s culture?  Can this lesson be applied to modern times and situations?   Discuss and write a 

written reflection to share with classmates. 

 

 

 

 

 
 
 


