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Lesson:  CSI Kuaua Pueblo -   
What Happened in This Room? 

 

 
 
Objectives: 
Students will integrate information from  primary and secondary maps, 

archaeological field notes, pictures, teacher provided resources, and online 

sources to research and form a hypothesis  on the use of a room in Kuaua 

Pueblo.  Groups will  write up, present and defend their theory to 

classmates, using evidence from their research. 

 
Teacher Preparation Before Activity 
(See Teacher Resources Files For These Materials)  

1. Creation of the floor map. You will need either a roll of bulletin board 

paper or a roll of Tyvak material, used often for placing under tents 

In camping or landscaping.  It must be a solid color and enable you to 

tape it to the wall, and project the enclosed picture entitled Floor Map 

as you trace the rooms with a magic marker or sharpie.  This will give 

you an outline which shows the walls of four separate but connected 

chambers.  If it is easier, create the room maps separately and tape 

them together when you put them down.  The Tyvak map will be 

reusable.  Include all features on the map by tracing them with a 

smaller tip than the walls.  Students will be given a key of the map with 

their investigation packet so they can determine the function of the 

features within each room. 

2. Pictures: Print and laminate the pictures of the artifacts.  Each is 

labeled with the room that it belongs in – For example,  9-1 is Room 9, 

Artifact 1.  The teacher key for the artifacts is Teacher Resources – 

Inventory.  This overview includes all the artifacts and the most likely 

hypothesis for the use of each room, based on the room features, 

artifacts and location. 

3.  Set Up for Activity:  When setting up the classroom, place the 

artifacts in the proper room by using the diagram entitled Floor Map 

with Artifacts.  Artifact numbers are color coded to help you keep each 

room’s artifacts together.   

4. Create copies of Field Journals for students to use on Day One 

activities.  Field journal forms are based on the actual archaeological 

notes kept by the original researchers on site on yellow paper and old 

typewriters. We attempted to reproduce this look.  

 

Materials 
 

 Archaeological map of Kuaua Pueblo 

 Computer, projector, and whiteboard 

to project map and information to 

students.  Also, projector is needed to 

create the floor map. 

 Teacher Resources – Floor Map 

template (included)   to create floor 

map of four specific rooms which will 

be used in this activity  (Directions 

included) 

 Tyvak material  ( often used under 

tents)  to make the floor map, using 

Projector and wide-tip sharpies 

http://www.amazon.com/dp/B00M7

WT23K?psc=1 

 Colored laminated pictures  of artifacts 

to place on the floor map  

 Group assignment sheet 

 Field Note Forms for each students to 

complete 

 Exit Slips for Day 2 (one for each 

student) 

   Rubric for summative assessment (one       
for each student) 

 
 

 

Vocabulary: 
Artifact 

Archaeology 

Archaeologist   

Ceremonial 

Excavation 

Field notes 

 Kiva 

 Mano 

Metate 

 Pueblo 

 Provenance  

 
 

 

http://www.amazon.com/dp/B00M7WT23K?psc=1
http://www.amazon.com/dp/B00M7WT23K?psc=1
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Setting the Stage – Day One: 

1. Use Teacher Resources PowerPoint to Project Photographs of 

Archaeological Excavation of Kuaua Pueblo, 1930’s  

a. Explain to students that this pueblo dated from 1300-1600 

b. It was located on the banks of the Rio Grande near Albuquerque, 

NM, and was occupied by a tribe of Tiwa speaking pueblo people; 

we know this through their descendants, who still live in nearby 

modern pueblo towns. 

c. Ask students  what prior knowledge they have about how 

archaeologists work -  what can they tell from the pictures?  Explain 

that as they work, archaeologists keep very clear, detailed records 

so we know exactly what artifacts are found in each site and where 

they are located.   

d. Mini lesson about notation and provenance of artifacts:   Students 

will notice writing on many of the artifacts in this lesson, since they 

are images of real artifacts discovered in this pueblo.   

e. Explain that to archaeologists, items discovered without 

provenance (the place of origin or earliest history of where an 

artifact was found) is really worthless in terms of science. An 

artifact’s place in the excavation is critical to determine its function 

and importance, and to tell us about the people who created and 

used it.  A pot which has no provenance cannot tell us its real story, 

so the place it is discovered and other information is notated on the 

item as follows. 

f. On these artifacts,  you will see BK.  This indicates location of the 

archaeological dig.  The B indicates it was located in New Mexico, 

and K stands for Kuaua, the name given to this village.  “Kuaua” 

means “evergreen” in the Tiwa language.  Archaeologists now use a 

numerical system.  This site is numerically 187.  Every site is given a 

number.  The New Mexico Laboratory of Anthropology  even 

assigned a  numerical site number given to the lunar landing on the 

moon.  

Introduce Vocabulary for this Lesson: 

2. Discussion of What Determines Our Cultures:  Discuss with students 

how geography might determine how these people lived;  prepare them 

to search for evidence of this in tools, food, homes, social or cultural 

activities, trade, and anything else that is indicated by the physical 

evidence.  

3. Teacher might introduce this by a conversation about a modern home 

and what could be determined about our families by what is in our 

garage, kitchen, pantry, bedroom, living room and family room area.  In 

the assignment, clarify that this is what they are doing, but that the home 

they are analyzing was built between 1300-1400.  

 

Group Activity – Explore Floor Map of the Rooms  
1. Assign Groups:  Students will become archaeologists as they are 

divided into four groups. Each group is assigned one of the rooms. 

2. Task assigned to groups: Use clues in the room to decide what it 

was used for.  Probable choices might be:  living space, work 

Common Core Standards for 
Literacy in History/Social Studies 
6-12:  
RH7 Integrate visual information (e.g., in 
charts, graphs, photographs, videos, or 
maps) with other in formation in print 
and digital texts. 
RH8 Distinguish among fact, opinion, and 
reasoned judgment in a text. 
RH 9 Analyze the relationship between a 
primary and secondary source on the 
same topic. 
W.HST.1 Write arguments focused on 
discipline-specific content. 
W.HST.1.a. Introduce claim(s) about a 
topic or issue, acknowledge and 
distinguish the claim(s) from alternate or 
opposing claims, and organize the reasons 
and evidence logically. 
W.HST.1.b. Support claim(s) with logical 
reasoning and relevant, accurate data and 
evidence that demonstrate an 
understanding of the topic or text, using 
credible sources. 
W.HST. 7 Conduct short research projects 
to answer a question (including a self-
generated question), drawing on several 
sources and generating additional related, 
focused questions that allow for multiple 
avenues of exploration. 
W.HST.8. Gather relevant information 
from multiple print and digital sources, 
using search terms effectively; assess the 
credibility and accuracy of each source; 
and quote or paraphrase the data and 
conclusions of others while avoiding 
plagiarism and following a standard 
format for citation. 
W.HST.9 Draw evidence from 
informational texts to support analysis 
reflection, and research. 
 

New Mexico Grade 7 Benchmark I-D 
Skills-Performance Standards 
 

STRAND : History  - Content Standard 

I: 5-8 -   Benchmark 1-A. New Mexico: 

explore and explain how people and 
events have influenced the development of 

New Mexico up to the present day: 
2. describe the characteristics of other 

indigenous peoples that had an effect 

upon New Mexico’s development (e.g., 

pueblo farmers, great plains, horse 
culture, nomadic bands, etc. - noting their 

development of tools, trading routes, 

adaptation to environments, social 

structure, domestication of plants and 

animals); 
5. explain how New Mexicans have 

adapted to their physical environments 

to meet their needs over time (e.g., 

living in the desert, control over water 

resources, pueblo structure, highway 

system, use of natural resources); 
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rooms, storage of items or food, ceremonial space, or a combination of the above.   Discuss 

modern houses and what we do in different rooms of our homes.  Ask students how they think things 

might have been the same or different in an ancient pueblo village?  Introduce the options that they 

might include in their hypothesis.  Discuss what evidence might be needed to support their decision.  

Explain that on Day 2, they will be given time and resources to investigate each artifact and find out 

more about its possible uses before the group comes to a conclusion.  Day 3 will be presentations by 

all four groups in which students will present their hypothesis and supporting evidence to the class as 

a whole. 

4. Students will investigate their rooms on the floor map and take notes in their field journals.  

They should identify their room on their individual field journal map in each student’s journal, diagram 

what was found in the room and where it was located, and complete the task of artifact analysis by 

filling out field note forms for each item found in the room.  Each student should complete a field note 

for each artifact in their room, so that they can later compare and make sure that everyone has all the 

information they need.  [Field note form is included in the Teacher Resource Materials.]  Teacher 

should make sure that students are comfortable with the information needed on the field notes by 

going through the Field Note Example, included in the Teacher Resource Materials Folder.   

5. By the end of the class, each student should have a field note for each artifact in their room.  

They can work together to make sure that everyone has all the information needed, including a 

sketch of the artifact.  They can add color to their drawings,  if possible. 

Day Two: 

Individual Activity – Investigate and Research Information About Artifacts  

1. Students should review their field notes from yesterday, and create a list of questions they will use to 

research the use of each artifact in their field notes.   

2. Teacher will ask for some examples of questions and discuss briefly what students will be looking for 

in their research, guiding them to the goals for the project of identifying the lifestyle, food, homes, 

social and cultural activities and trade patterns of these people.  Ask how this room demonstrates a 

part of this picture, and what the evidence will be that supports their position. 

3. Using provided online and print sources, students will work individually to answer their self-generated 

questions, and find out more information about their artifacts, adding it to their field notes.  Remind 

them to keep a list of resources used for their Works Cited page on their write up of the project.  

Devote half the class to research. 

Group Activity – Compare Results and Form a Conclusion With Supporting 
Evidence  

1. Students will compare their information and help each other to complete their artifact field notes in the 

most complete way possible by sharing and discussing each artifact.  They should update their field 

notes  and their Works Cited pages to reflect this new information. 

2. Students should analyze the information they have and make a decision about the use of the room in 

Kuaua Pueblo.  They should refer to the map of the whole pueblo, their own individual room, artifacts 

that they have discovered, and form a conclusion.   

3. Students should plan how to present their information to their classmates on Day 3. 

4. Exit slip is filled out to give to the teacher at the end of Day 2. [Exit slips form found in Teacher 

Resource Materials Folder.]   The exit slip will include the group’s decision and the supporting 

evidence they will use in their presentation.  It will also include assigned parts so that each group 

member will present some part of the presentation. 
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Day Three: 

 Group Presentations to Class 

1.  Teacher will project the Floor Map Diagram Photo on the wall so students can look at the 

overall picture as groups present. 

2. Groups will present their conclusions and pictures of the artifacts and information that they 

have discovered.   

3. [Teacher Resources Materials includes the pictures found in each room on the PowerPoint 

presentation, so the teacher can project the pictures of the artifacts on a whiteboard as they 

are discussing each one.] 

Whole Class Discussion:  

4. Class will discuss each group’s determination and decide whether they are all in agreement 

with each hypothesis,  and with the supporting details that each group came up with.  As the 

class discussion proceeds, teacher should introduce any information that is not presented, so 

that students will have a complete set of data for their own room. 

 

Individual Activity – Write Up Field Notes 

5. Teacher should provide and review the assessment rubric with the class as the assignment is made, 

focusing on what a “4” looks like.    

6. Students are individually responsible for writing up their determination, using a good thesis sentence, 

including their information as supporting details, and ending with a strong conclusion.  Stress that 

students do not have to agree with their group’s conclusions, and if they choose to make a different 

designation, that will be fine as long as they can support their position with evidence. 

7. In their conclusion, students should explain what they have learned  about the lifestyle of the pueblo 

people of Kuaua (food, social and cultural activities, trading, homes, tools, adaptations to their desert 

homeland)   from their evidence. 

Formative Assessments:  

 Field notes should be turned in by each student at the end of the assignment; they should be 

completed with a sketch of each of their artifacts; 

 Exit slip from Day 2 which shows the group’s decision, supporting details, and evidence of planning 

their presentation the next day; 

 Teacher assessment of group presentation of the group’s hypothesis with supporting details, in 

which each member of the group will participate; 

 

Summative Assessment 

Students individually will write up their field journal by beginning with a hypothesis of the use of the room, 

including artifacts that support this theory,  mentioning their opinion about any artifacts which do not support 

their theory, and a strong conclusion to sum up their discoveries, including what they can determine about the 

lives of these pueblo people from their analysis. 

Rubric is included in Teacher Materials – Rubric for Summative Assessment.  
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ELL or students with limited reading abilities:  

a. Assign to group with students who can assist in language or reading on artifacts 

b. Modify expectations on field notes as per individual IEPs  

c. Provide assistance on research in Day 2 with a resource teacher providing help / information, or 

simplified materials.  

d. Modify the summative assignment, again as per individual IEPs or the student’s abilities. 

e. As per IEPs, provide students with an alternative assignment.  For example,   

 One possibility is to assess students by allowing them to build their room out of salt dough clay 

and reproduce  the artifacts in each area.   

 Explanation could be oral instead of written. They could do the summative in an oral presentation 

by looking at the pictures instead of reproducing them, or drawing them. 

Enrichment / Gifted Students: 

a. In a gifted class, students could rotate through the four rooms so that each group analyzes all four 

rooms.  They could then compare their results and in their summative evaluation, write up the entire 

four room area of the pueblo.   

b. For enrichment, students could continue to research and find more information about the Pueblos of 

the Rio Grande area and create a video  documentary of their research. 

 

 

 
 

 

 
 

Betsy James 


